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2018 annual report to the community

Site context and highlights

Freeling Primary School experienced another year of growth in 2018; we began the year with 322 students in the school and 42
in the preschool, giving a combined enrolment of 364.

There were many highlights throughout 2018 including:
- Family Fun night

- DECD External Review

- Year 6 aquatics camp

- Year 7 Canberra Crusade

- Year 5/6 'Colours of Impressionism' excursion
- R-5 swimming lessons

- School NAIDOC day

- Book Week Parade

- Simultaneous reading day

- School wide STEM challenges

- SAPSASA Sports

- Festival of Music

- Premier's Reading Challenge

- Write a book in a day

- Bike Education (year 5)

- End of year concert

With the growth in enrolments, we added a thirteenth class, which necessitated significant upgrades to teaching spaces. The
former performing arts room became a classroom, which was re-carpeted, re-painted and had pin-up boards installed. There
were also changes made to the old preschool, which became the performing arts room. Other site works included the
installation of a concrete ramp to the temporary toilet block, which replaced the old wooden ramp; carpeting the Quicksmart
intervention room and the library office and the installation of pin-up boards throughout several areas in the school. Interactive
TVs were installed in four more classrooms and another set of laptops was purchased.

STEM was a school-wide focus in 2018, as we began to utilise the newly opened STEM facilities. This work was led by our
STEM Co-ordinator, Mr Ashley Gardner. Mr Gardner worked with teachers to develop their understanding of pedagogical
approaches to STEM and to support teacher understanding of how to use the variety of resources purchased. School-wide
STEM challenges were set around whole school events including simultaneous story time and book week.

Junior Primary teachers introduced R-2 play sessions on Friday mornings. Throughout the year the teachers undertook
significant training in play-based learning, and implemented ‘investigation time' 3-4 times each week. In the Middle Primary
teachers introduced 'What's the Buzz' as a part of their health lessons, to support students in the development of social skills.

In 2018 teachers once again presented to Governing Council. Nikki Darling, Abby Jones and Sally Gardner shared information
about play based learning and flexible seating in classrooms. Sue Dippl shared information about teaching Numeracy and Kerry
Goodridge shared information about teaching Japanese.

Every government school in South Australia is required to participate in an external review. For Freeling Primary, this was
scheduled for February, 2018. Throughout this two day process the review panel spoke with the leadership team, teachers,
ssos, parents and students. They considered the school data and then provided directions for the next three years. This
process was valuable, and affirmed the commitment that the staff had made to actions that support improved learning
outcomes for students.

Improvement priorities were again writing and numeracy. Staff undertook training in the Big Ideas in Number and incorporated
regular opportunities for students to build number sense in the classroom. Quicksmart as a numeracy intervention strategy
continued in 2018, and for younger students a 'Big Ideas' intervention program was established. There was significant
improvement in number skills for all students involved in these intervention programs. Literacy intervention continued with
PreLit, MiniLit and MacqLit. Students involved in these intervention groups continued to make good progress in their reading
skills.

Analysis of the reading data gave some cause for concern in years 1 and 2. We identified the need for students to have more
opportunities to practise reading on a regular basis. For the first time in 2018 we implemented a 'buddy reading' program to
provide students with this opportunity. Students in year 6 were invited to listen to a year 1 'buddy' read for 10 minutes each
morning. All students were highly engaged in this initiative; as a result there was a significant proportion of students engaged in
this who showed high growth in their reading throughout the year.
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Governing council report

2018 started with positive feedback from the external review and the ability to use the newly opened STEM facilities.

Governing council reaches quorum each meeting. There are updates on how the school plans to adapt the delivery of the new
skills and insights the teachers have from their staff development programs

The site improvement plan for 2019 — 2021 was discussed and approved, the priorities being

 Improve student achievement in reading across the school, outlining targets for SEA in NAPLAN and PATR

 Improve student achievement in writing across the school outlining targets for SEA in NAPLAN and to demonstrate growth
within the Brightpath structure

 Improve student achievement in mathematics, particularly in the number strand, across the school outlining targets for SEA in
NAPLAN and PAT maths

The school continues to encourage the community to be a part of school life, the open classrooms at the beginning of the year
was well attended. The staff organised an outdoor movie night which was a great success. The concert is always highly
anticipated and was well attended by school families — standing room only, which demonstrates the strong ties the school has
with the community.

There continues to be significant support for the school by parents with regards to fundraising activities with the provision of
weekly lunch orders, support for sports day catering and providing Mother’'s Day and Father’s Day stalls.
Family engagement continues to be a major focus for the school.

Fortnightly newsletters, open evenings, communication apps such as Skool Bag and one-on -one discussions are some of the
options available for staff and parents to discuss any issues or concerns. This included significant consultation opportunities for
parents regarding class placements at the end of the year

OSHC providers, Happy Haven continue to provide an outstanding service and attend GC to provide updates. They continue to

engage the community to ensure they are providing the services required.

V. Eaton
Governing Council Chair
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Quality improvement planning (preschool)

Planning for improvement in the Preschool is closely linked to the National Quality Standards (NQS) for Early Years.
Documented targets in our QIP (Quality Improvement Plan) for 2018 were linked to NQS Quality Area 1: QUALITY
EDUCATIONAL PROGRAM and PRACTICE and NQS Quality Area 5: RELATIONSHIPS WITH CHILDREN.

Educators worked together with our Gawler Portfolio - Early Childhood Consultant (Jasmin Lowcock) to develop our QIP.

Our targets for improvement emerged based on our analysis of data and feedback from the NQS review and rating obtained in
2015; the reflective practice and professional dialogue of all staff; formal observations; analysis of parent opinion surveys and
improvement priorities of the school and Goyder and Light partnership. We identified 5 specific improvement targets within
QA1 and 2 targets within QA5 to focus on throughout 2018.

For each of the targets identified in our improvement plan, documented, were a range of strategies we would use to achieve
those targets, timelines and responsibilities, outcomes and monitoring and resourcing.

(Access to the Quality Improvement Plan 2018 is available on the Freeling Preschool website).

Late in Term 2 we were notified that Freeling Preschool was to be assessed and rated against the National Quality Standard for
Early Childhood Education and Care and School Age Care. The process commenced with the submission of our Quality
Improvement Plan to the authority in early July. The next part of the process was the site visit on 31st July by an authorised
officer who observed practice, engaged in discussions with staff and educators and sighted the relevant documentation.

The NQS Assessment and Rating process is an intense one, with many elements to consider and demonstrate.

Our educators were committed to providing evidence to meet the regulatory requirements along with the 40 standards across
the 7 Quality Areas of the NQS.

With the process completed, in September 2018, we received our rating together with a comprehensive report from the
assessor. There had been significant improvement since the 2015 assessment at which time the service was rated "Working
Towards the NQS' . In 2018, we celebrated the fact that we had achieved Meeting NQS in Quality Areas 1,2,4,5 and
Exceeding NQS in Quality Areas 3,6,7 resulting in an overall rating of Meeting NQS.

With our attention turned toward NQS in the first half of 2018, some of our QIP targets from this year have not been completed
to the standard we would like them to be at and will roll-over to our 2019 plan.

Our NQS report and rating which offers some observational and interpretive data for us to consider moving forward, will assist
us to analyse, prioritise and plan for the future ensuring that our practices are: embedded in service operations, informed by
critical reflection and shaped by meaningful engagement with families and/or the community, as we aim toward an overall rating
of exceeding in the future.
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Improvement planning and outcomes (school)

Ongoing analysis of data and discussions with staff led to a continuation of our site priorities in writing, numeracy and
wellbeing in 2018.

Kaylene Frost continued in her role as Literacy Co-ordinator and worked alongside new teachers in a coaching role with a
focus on teaching writing. As in 2017, the focus was on consistency in teaching across the school. The data showed that we
had significant lift in addressing the audience and purpose of writing in 2017; the focus moving forward needed to be on
grammar, vocabulary and sentence structure. Bronwyn Custance worked with all staff on a pupil free day, with a focus on
teaching grammar. Five teachers undertook the six day 'How Language Works' course during school holidays. Teachers
across the school are feeling more confident in supporting students to understand and use more complex grammar in their
writing.

Once again, teachers committed to using the Brightpath tool to measure growth in writing. In 2018 the focus was on
persuasive texts. The expected effect size of growth is 1 across two years (between NAPLAN tests). Using Brightpath we
measured the average growth at each year level between term 1 and term 3 (approximately 6 months). The effect size
significantly exceeded expected growth at all year levels.

Year Level Effect Size Growth
(6 months) (in months)

Year 1 0.88 21
Year 2 0.79 19
Year 3 0.54 13
Year 4 0.79 19
Year 5 0.74 18
Year 6 0.93 22
Year 7 1.03 25

In 2018 we focused on supporting participation in the Premier's Reading Challenge (PRC). After our lowest ever completion
rate in 2017 (68%) we surveyed students to find out what prevented them from completing the challenge. Teachers then
supported and encouraged students, to the point that we got 100% completion rate in 2018. Two students were invited to the
PRC celebration at the Adelaide Zoo and we were invited to submit our PRC story for inclusion in the PRC newsletter and
promotional material. PRC ambassador, Rosanne Hawke, attended our assembly to share her reading and writing journey and
present the PRC awards.

Professional learning in mathematics focused on the Big Ideas in Number. All students from years 3-7 underwent screening in
their ability to "Trust the Count" and their understanding of "Place Value". Students who were having difficulty with these
concepts were identified for targeted, short term intervention. Results were analysed by class teachers, who then used this to
support their in-class programming. All students were re-screened at the end of 2018; and we noted significant improvements
in results in all year levels. Students in year 2 were also screened at the end of 2018; and the end of year data was
triangulated with grades, NAPLAN and PAT data to identify students for intervention in 2019.

After analysing NAPLAN, PAT, Big Ideas, Brightpath and class data staff identified the need to continue the focus on
numeracy and writing in 2019. Staff value the intervention programs in literacy and numeracy, and the students involved in
these targeted, short term interventions, generally show significant growth in their learning.
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Performance summary

NAPLAN proficiency

The Department's Standard of Educational Achievement (SEA) is defined as children and young people
progressing and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in
proficiency bands one or more above the National Minimum Standard for Reading and Numeracy. The graph
below identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN
testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the Department's
SEA for Reading and Numeracy.
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Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.

*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.

*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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NAPLAN progress

The data below represents the growth of students from 2016 to 2018 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group 32% 10% 25%
Middle progress group 44% 66% 50%
Lower progress group 24% 24% 25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to

100%.

Numeracy

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group 19% 17% 25%
Middle progress group 70% 52% 50%
Lower progress group 11% 31% 25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to

100%.

NAPLAN upper two bands achievement

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat |No. of students achieving in | % of students achieving in
the test” the upper two bands the upper two bands**

Reading | Numeracy Reading Numeracy Reading Numeracy
Year 32018 36 36 12 9 33% 25%
Year 3 2016-18 average 38.3 38.3 12.0 6.7 31% 17%
Year 52018 31 31 11 3 35% 10%
Year 5 2016-18 average 39.3 39.3 12.7 7.3 32% 19%
Year 7 2018 31 30 4 3 13% 10%
Year 7 2016-18 average 33.0 32.7 5.0 3.0 15% 9%

Data Source: Department's special extract from NAPLAN SA TAA data holdings, September 2018.
Aincludes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.




2018 annual report to the community

School performance comment

The whole school focus on writing is becoming evident through improvement in NAPLAN results. NAPLAN writing focuses on
ten elements of written texts; in 2018 results in years 5 and 7 showed improvement in almost all elements against results in the
past. Punctuation is one area that is low across all year levels; we expect to see improvement in this with our school wide focus
on grammar and punctuation in 2019.

Our growth in writing is pleasing to see; at Year 5 - 15% low growth; 65% medium growth; 19% upper growth - Year 7 - 13%
low growth; 56% medium growth; 30% upper growth. Once again, this is evidence of the efficacy of our whole school approach
to writing.

It is interesting to note that our reading results are reflecting the focus on writing - reading results are generally stronger and our
students are strongest when answering questions about narrative and persuasive texts; outperforming national average on
most questions related to narrative and persuasive texts.

It was good to see below average low growth for students in year 5 and 7 Reading; with outstanding upper growth in year 5 . At
year 5 the growth was as follows - 24% low growth; 44% medium growth; 32% upper growth; year 7 24% low growth; 64%
medium growth; 10% upper.

In the year 5 numeracy test in 2016 60% of students met the SEA; when the same students sat the numeracy test in year 7
(2018) the percentage of students meeting the SEA increased to 77% (6 students who were not mtg SEA in year 5 now mtg
SEA)

We saw similar growth for students who sat the numeracy test in 2016 in year 3; 74% met the SEA in year 3, which increased
when the same students sat the year 5 test to 84% (4 students who were not mtg SEA in year 3 now mtg SEA).

This pattern of increasing numbers of students meeting the SEA was also evident in year 7 reading — from 65% mtg SEA in
year 5 to 81% mtg SEA in year 7 (5 children not meeting the SEA in year 5, now meeting the SEA).

AREAS TO CONSIDER

A high percentage of students made low to mid growth in year 7 numeracy; staff will consider factors that may have influenced
this (31% low; 52% mid; 17% upper).

58% met the SEA in year 3 numeracy, this was a drop against results in previous years; consideration will be given to why this
occurred and strategies to support the growth of students who did not meet the SEA.

Results in Grammar and Punctuation and Spelling results were down in years 3 and 7 when compared with previous years; this
was also evident when looking at the practical application of these skills in the writing test. This has already been identified for
an area of focus throughout 2019.
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Preschool attendance

Year Term 1 Term 2 Term 3 Term 4
2015 centre 89.0% 88.5% 81.4% 85.0%
2016 centre 86.4% 89.5% 94.1% 85.8%
2017 centre 90.4% 94.3% 82.7% 92.7%
2018 centre 95.1% 90.8% 94.2% 81.5%

2015 state 92.3% 89.6% 87.7% 87.8%
2016 state 91.0% 88.9% 87.1% 87.4%
2017 state 90.4% 88.1% 85.7% 87.0%
2018 state 90.6% 88.2% 86.8%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the
Department's Enrolment policy. Attendance rates may differ to previous reporting with the transfer from calculations based on
deemed attendance to actual attendance using booked hours divided by attended hours.

School attendance

Year level 2015 2016 2017 2018
Reception 92.0% 91.2% 92.9% 91.8%
Year 1 91.7% 91.1% 92.1% 94.2%
Year 2 95.0% 92.3% 92.1% 93.5%
Year 3 94.4% 95.1% 91.7% 94.1%
Year 4 93.8% 94.3% 95.1% 93.0%
Year 5 94.5% 93.1% 93.1% 93.7%
Year 6 92.4% 93.7% 91.7% 92.4%
Year 7 91.7% 92.8% 91.7% 93.6%
Total 93.2% 92.9% 92.5% 93.2%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment

Attendance continues to be relatively stable, with a slight increase from 2017. There are a number of factors that
impact on school attendance rate. There is an increasing number of families who chose to take their children on
family holidays during the school term. This is generally for financial reasons - it is significantly cheaper for flights
and accommodation during the term than it is in the holidays.

Children receiving services through NDIS funding often have appointments during school times at, due to the
distance families sometimes need to travel to access these services, at times siblings are also taken from school for
a half or full day.

We provide information for families about the importance of regular attendance and work with our Child Wellbeing
Practitioner and Attendance Officer to support families where there is habitual or chronic non-attendance. Teachers
follow up all unexplained absences.

Preschool attendance 2018 - Attendance data indicates a significant improvement in attendance in 3 of the 4 terms
of 2018. Attendance rates were also significantly above the State across the year. There was a decline in
attendance at our Preschool for Term 4 which historically appears to be the trend across the centre and state. For
us, changes in family circumstances, significant long-term ilinesses, and the perception of ‘'school readiness having
been achieved', are anecdotal reasons mentioned to 'explain' decline.
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Preschool enrolment

Enrolment by Term
Year Term 1 Term 2 Term 3 Term 4
2015 36 36 36 37
2016 31 31 32 33
2017 44 46 50 50
2018 37 37 38 41

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.

Preschool enrolment comment

In 2018, the centre operated with 2 set Preschool groups. Enrolled children attended across a 5 day (2-week cycle)
to access their 15 hour entitlement.

Children attending our Preschool are mostly residents of Freeling. We also had a 2 families who enrolled and live
at Wasleys and Roseworthy. These 2 children transitioned to their local public school at the end of the year with
the remaining children enrolling at Freeling Primary School.

In 2018 we had 2 children who identify as Aboriginal; the family of one of these children moved to Queensland half
way through Term 4 and the other has transitioned to Freeling Primary School.

Early entry according to Departmental policy, can be considered for children with special needs. We enrolled one
child who met the criteria at the start of Term 3.

School behaviour management comment

In 2018 there were a total of seven system level consequences (take home or suspension) for behaviour,
comprising four consequences for violence, threatened or actual; two for threatening the good order of the school
and one for threatening the safety or wellbeing of others. There were six different students involved in these
incidents.

We continue to follow the school and department behaviour policies.
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Client opinion summary

STUDENT OPINION SURVEY

The student opinion survey reflected a generally positive attitude to school. It was pleasing to note that 93% of
students agreed or strongly agreed with the statement "My teachers expect me to do my best". The majority of
students agreed with the statement "l feel safe at school" and 75% of students agreed or strongly agreed with the
statement "l like being at school".

As with past years, the response with most disagreement were "Student behaviour is well managed at my
school" (20% strongly disagree and disagree). There has been improvement in agreement with the statement "My
school takes students' opinions seriously" with 12% of students disagreeing or strongly disagreeing with this
statement, compared with 20% in 2017.

PARENT OPINION SURVEY
In 2018 we received 36 responses to the parent opinion survey. This is an improvement on the response rate in
previous years.

In 2018 there was limited correlation between parent and student responses, with the percentage of students who
agreed or strongly agreed with each statement generally significantly higher than the parents. The greatest
variation was with the statement "My child feels safe at this school" - 60% of parents agreed or strongly agreed with
this statement, compared with 81% of children. Other areas with significant variation included "Teachers at this
school provide my child with useful feedback about their school work" - 69% of parents agreeing or strongly
agreeing with the statement, compared with 89% of children; "Teachers at this school treat children fairly" - 61% of
parents compared with 77% of children; and "Teachers at this school motivate my child to learn" - 69% of parents
and 83% of children.

As in previous years, the response with the highest level of disagreement was "Student behaviour is well managed
at this school" while the area with the highest level of agreement was "Teachers at this school expect my child to do
his or her best".

STAFF OPINION SURVEY

Responses from staff were overwhelmingly positive. There was an increase in agreement across all areas; with the
highest level of disagreement with the statement "This school is well maintained" (22% disagreement). There has
been significant improvement in staff response to the statements "Student behaviour is well managed", "Parents at
this school can talk to teachers about their concerns” and "l receive useful feedback about my work at this school".

CONCLUSIONS AND FUTURE DIRECTIONS

It is concerning to see the variation in responses from parents, when compared with student perception. A focus in
2019 will need to be on information sharing with families, ensuring we are proactive in communicating what is
happening at school. Most classes have made the decision to engage in electronic communication in 2019, with
See Saw being the most popular APP for this to occur. In addition, we will continue to inform and involve parents
through the school Facebook page and create opportunities for families to participate in the teaching and learning
wherever possible.

For staff, it is pleasing to see that our school focus on performance development processes has led to an increase
in staff feeling they receive useful feedback on their work and that staff feel supported in their work. We will
continue to ensure that all staff engage in ongoing performance development aligned with Departmental
expectations. Communication with teachers around behaviour processes has also led to an increase in agreement
that student behaviour is well managed.
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Intended destination from preschool

Feeder Schools (Site number - Name) 2016 2017 2018
0139 - Freeling Primary School 96.0% 96.0% 94.0%
0387 - Roseworthy Primary School 3.0% 0.0% 2.0%
0395 - Sandy Creek Primary School 0.0% 2.0% 0.0%
0469 - Wasleys Primary School 0.0% 0.0% 2.0%
8164 - Trinity College South School 0.0% 2.0% 0.0%
Total 100% 100% 100%

NOTE: The data is based on person counts in the two week reference period each term and excludes pre-entry. Also,
please note due to rounding, the total may not add up to 100%.

Source: Preschool Data Collection, Data Management and Information Systems.

Intended destination from school

Leave Reason Number %
Employment 0 NA
Interstate/Overseas 2 3.3%
Other 0 NA
Seeking Employment 0 NA
Tertiary/TAFE/Training 0 NA
Transfer to Non-Govt School 12 19.7%
Transfer to SA Govt School 47 77.0%
Unknown NA
Unknown (TG - Not Found) NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2018.
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Destination comment

The majority of our students finishing year 7 attend the local government secondary school, Kapunda High School. A
few students attend Xavier College and, for the first time at the end of 2018, 2 children left at the end of year 6 to
attend Xavier College for year 7.

The majority of our preschool students enrol at the school, with a small percentage going to their local government
primary schools - Roseworthy and Wasleys (who do not provide preschool programs).

Relevant history screening

The online DCSI Screening website, continued to provide ready access for us to support our volunteers to apply for a
clearance - child related employment.

With the Volunteering in Schools policy review and the associated changes to the processes, we continue to
encourage and support our community to undergo the required screening.
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Teacher qualifications and workforce composition

All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

31

Post Graduate Qualifications

6

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching

staff.

School workforce composition including Indigenous staff

Teaching Staff

Non-Teaching Staff

Indigenous Non-Indigenous

Indigenous Non-Indigenous

Full-Time Equivalents

0.0

19.4

0.0 6.9

Persons

0

21

0 9

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Financial Statement

Funding Source Amount
Grants: State 3,343,751.42
Grants: Commonwealth 0
Parent Contributions 143,495.99
Fund Raising 15,405.96
Other 7,886.83




2018 Preschool annual report: Improved outcomes funding

Improved outcomes category
(where applicable to the site)

Briefly describe how the 2018 funding was used to improve the relevant department's standard of educational
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

Improved outcomes for numeracy and literacy

Improved ECD and parenting outcomes
(children's centres only)

Educators have:
Engaged with children and families to gather data to inform their planning/goal setting.
Participated and engaged in professional learning - Big Ideas in Number, (a local and partnership

priority) and Formative Assessment - Oral Language to build strong foundations for Literacy
(Reading and Writing). (LDAR)

Collected and used data to regularly reflect and document the individual learning goals of each child.

Provided opportunities and resources for children to develop and progress their number sense

Educators use formative assessment
practices and individual data analysis in
Literacy and Numeracy to document
learning goals for individual children and
provide a play-based learning environment
to support the achievement of these goals.

Improved outcomes for children with disabilities

Targeted support for children with Speech and Language difficulties
Working collaboratively with the department's Hearing Consultant to provide the best environment
and experiences for a child with degenerative hearing loss.

Children access and participate in all
aspects of the Preschool environment and
experience success in their learning.

Improved outcomes for non-English speaking
children who received bilingual support

Not applicable for 2018

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.
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*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2018 funding was used to improve the relevant

Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress
made towards these outcomes

Targeted funding for
individual students

Improved behaviour management and
engagement

Support was provided for individual students in the class and in the yard to improve
engagement and behaviour while in the school setting.

Yard behaviour for identified students
improved, as did engagement.

Improved outcomes for students with
an additional language or dialect

NA

Improved outcomes for students with
disabilities

In class support was provided for students identified as students with disabilities. This
support included a range of curriculum, social, emotional and behavioural support, as
outlined in each child's plan.

Students worked towards the
achievement of their goals in their
individual plans

Targeted funding for
groups of students

Improved outcomes for

e rural and isolated students

e Aboriginal students

e numeracy and literacy

including early years support

First language maintenance and
development
Students taking alternative pathways
Students with learning difficulties
grant

Program funding for
all students

Australian Curriculum

No APAS funding was received in 2018.

Students with learning difficulties grant was used to implement intervention programs,
to allow the deputy principal to undertake case management of both students with
disabilities and students with learning difficulties. These funds were also used to
release teachers to write NEPs and to hold meetings with families to discuss the
learning needs of students with disabilities, as required by the last EA.

Australian Curriculum funding was used to provide training and development
opportunities, aligned with site priorities.

Other discretionary
funding

Aboriginal languages programs
initiatives

NA

Better schools funding

In 2018 this funding was used to implement intervention programs - Pre-Lit, Mini-Lit,
Macqg-Lit, Quicksmart and Big Ideas in Number intervention.

Significantly improved results for
students in intervention programs

Specialist school reporting (as
required)

NA

Improved outcomes for gifted students

In 2018 students in high bands in NAPLAN and level 26 in year 1 were involved in the
Crest science program

Built skills of persistence, problem
solving and critical and creative
thinking

Primary school counsellor (if
applicable)

The wellbeing co-ordinator supported implementation of whole school approaches to
improving student wellbeing. She worked with the child wellbeing practitioner to put
further supports in place for identified families.

Policies reviewed and implemented
across the school
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	Site context and highlights: Freeling Primary School experienced another year of growth in 2018; we began the year with 322 students in the school and 42 in the preschool, giving a combined enrolment of 364.

There were many highlights throughout 2018 including:
- Family Fun night
- DECD External Review
- Year 6 aquatics camp
- Year 7 Canberra Crusade
- Year 5/6 'Colours of Impressionism' excursion
- R-5 swimming lessons
- School NAIDOC day
- Book Week Parade
- Simultaneous reading day
- School wide STEM challenges
- SAPSASA Sports
- Festival of Music
- Premier's Reading Challenge
- Write a book in a day
- Bike Education (year 5)
- End of year concert

With the growth in enrolments, we added a thirteenth class, which necessitated significant upgrades to teaching spaces. The former performing arts room became a classroom, which was re-carpeted, re-painted and had pin-up boards installed. There were also changes made to the old preschool, which became the performing arts room. Other site works included the installation of a concrete ramp to the temporary toilet block, which replaced the old wooden ramp; carpeting the Quicksmart intervention room and the library office and the installation of pin-up boards throughout several areas in the school. Interactive TVs were installed in four more classrooms and another set of laptops was purchased. 

STEM was a school-wide focus in 2018, as we began to utilise the newly opened STEM facilities. This work was led by our STEM Co-ordinator, Mr Ashley Gardner. Mr Gardner worked with teachers to develop their understanding of pedagogical approaches to STEM and to support teacher understanding of how to use the variety of resources purchased. School-wide STEM challenges were set around whole school events including simultaneous story time and book week. 

Junior Primary teachers introduced R-2 play sessions on Friday mornings. Throughout the year the teachers undertook significant training in play-based learning, and implemented 'investigation time' 3-4 times each week. In the Middle Primary teachers introduced 'What's the Buzz' as a part of their health lessons, to support students in the development of social skills.

In 2018 teachers once again presented to Governing Council. Nikki Darling, Abby Jones and Sally Gardner shared information about play based learning and flexible seating in classrooms. Sue Dippl shared information about teaching Numeracy and Kerry Goodridge shared information about teaching Japanese. 

Every government school in South Australia is required to participate in an external review. For Freeling Primary, this was scheduled for February, 2018. Throughout this two day process the review panel spoke with the leadership team, teachers, ssos, parents and students. They considered the school data and then provided directions for the next three years. This process was valuable, and affirmed the commitment that the staff had made to actions that support improved learning outcomes for students.

Improvement priorities were again writing and numeracy. Staff undertook training in the Big Ideas in Number and incorporated regular opportunities for students to build number sense in the classroom. Quicksmart as a numeracy intervention strategy continued in 2018, and for younger students a 'Big Ideas' intervention program was established. There was significant improvement in number skills for all students involved in these intervention programs. Literacy intervention continued with PreLit, MiniLit and MacqLit. Students involved in these intervention groups continued to make good progress in their reading skills.

Analysis of the reading data gave some cause for concern in years 1 and 2. We identified the need for students to have more opportunities to practise reading on a regular basis. For the first time in 2018 we implemented a 'buddy reading' program to provide students with this opportunity. Students in year 6 were invited to listen to a year 1 'buddy' read for 10 minutes each morning. All students were highly engaged in this initiative; as a result there was a significant proportion of students engaged in this who showed high growth in their reading throughout the year.


	Governing council report: 2018 started with positive feedback from the external review and the ability to use the newly opened STEM facilities. 

Governing council reaches quorum each meeting. There are updates on how the school plans to adapt the delivery of the new skills and insights the teachers have from their staff development programs

The site improvement plan for 2019 – 2021 was discussed and approved, the priorities being
• Improve student achievement in reading across the school, outlining targets for SEA in NAPLAN and PATR
• Improve student achievement in writing across the school outlining targets for SEA in NAPLAN and to demonstrate growth within the Brightpath structure
• Improve student achievement in mathematics, particularly in the number strand, across the school outlining targets for SEA in NAPLAN and PAT maths

The school continues to encourage the community to be a part of school life, the open classrooms at the beginning of the year was well attended. The staff organised an outdoor movie night which was a great success. The concert is always highly anticipated and was well attended by school families – standing room only, which demonstrates the strong ties the school has with the community. 

There continues to be  significant support for the school by parents with regards to fundraising activities with the provision of weekly lunch orders, support for sports day catering and providing  Mother’s Day and Father’s Day stalls.
Family engagement continues to be a major focus for the school. 

Fortnightly newsletters, open evenings, communication apps such as Skool Bag and one-on -one discussions are some of the options available for staff and parents to discuss any issues or concerns.  This included significant consultation opportunities for parents regarding class placements at the end of the year

OSHC providers, Happy Haven continue to provide an outstanding service and attend GC to provide updates. They continue to engage the community to ensure they are providing the services required.


V. Eaton 
Governing Council Chair

	Quality improvement planning preschool: Planning for improvement in the Preschool is closely linked to the National Quality Standards (NQS) for Early Years.
Documented targets in our QIP (Quality Improvement Plan) for 2018 were linked to NQS Quality Area 1: QUALITY EDUCATIONAL PROGRAM and PRACTICE and NQS Quality Area 5: RELATIONSHIPS WITH CHILDREN.

Educators worked together with our Gawler Portfolio - Early Childhood Consultant (Jasmin Lowcock) to develop our QIP.
Our targets for improvement emerged based on our analysis of data and feedback from the NQS review and rating obtained in 2015; the reflective practice and professional dialogue of all staff; formal observations; analysis of parent opinion surveys and improvement priorities of the school and Goyder and Light partnership. We identified 5 specific improvement  targets within QA1 and 2 targets within QA5 to focus on throughout 2018.  
For each of the targets identified in our improvement plan, documented, were a range of strategies we would use to achieve those targets, timelines and responsibilities, outcomes and monitoring and resourcing.
(Access to the Quality Improvement Plan 2018 is available on the Freeling Preschool website).

Late in Term 2 we were notified that Freeling Preschool was to be assessed and rated against the National Quality Standard for Early Childhood Education and Care and School Age Care. The process commenced with the submission of our Quality Improvement Plan to the authority in early July.  The next part of the process was the site visit on 31st July by an authorised officer who  observed practice, engaged in discussions with staff and educators and sighted the relevant documentation. 

The NQS Assessment and Rating process is an intense one, with many elements to consider and demonstrate. 
Our educators were committed to providing evidence to meet the regulatory requirements along with the 40 standards across the 7 Quality Areas of the NQS.
With the process completed, in September 2018, we received our rating together with a comprehensive report from the assessor. There had been significant improvement since the 2015 assessment at which time the service was rated 'Working Towards the NQS' .  In 2018, we celebrated the fact that we had achieved Meeting NQS in Quality Areas 1,2,4,5 and Exceeding NQS in Quality Areas 3,6,7 resulting in an overall rating of Meeting NQS.  

With our attention turned toward NQS in the first half of 2018, some of our QIP targets from this year have not been completed to the standard we would like them to be at and will roll-over to our 2019 plan. 
Our NQS report and rating which offers some observational and interpretive data for us to consider moving forward, will assist us to analyse, prioritise and plan for the future ensuring that our practices are: embedded in service operations, informed by critical reflection and shaped by meaningful engagement with families and/or the community, as we aim toward an overall rating of exceeding in the future. 


	Improvement planning and outcomes school: Ongoing analysis of data and discussions with staff led to a continuation of our site priorities in writing, numeracy and wellbeing in 2018. 

Kaylene Frost continued in her role as Literacy Co-ordinator and worked alongside new teachers in a coaching role with a focus on teaching writing. As in 2017, the focus was on consistency in teaching across the school. The data showed that we had significant lift in addressing the audience and purpose of writing in 2017; the focus moving forward needed to be on grammar, vocabulary and sentence structure. Bronwyn Custance worked with all staff on a pupil free day, with a focus on teaching grammar. Five teachers undertook the six day 'How Language Works' course during school holidays. Teachers across the school are feeling more confident in supporting students to understand and use more complex grammar in their writing.

Once again, teachers committed to using the Brightpath tool to measure growth in writing. In 2018 the focus was on persuasive texts. The expected effect size of growth is 1 across two years (between NAPLAN tests). Using Brightpath we measured the average growth at each year level between term 1 and term 3 (approximately 6 months). The effect size significantly exceeded expected growth at all year levels.

Year Level   Effect Size   Growth
                    (6 months)   (in months)

Year 1              0.88            21
Year 2              0.79            19
Year 3              0.54            13
Year 4              0.79            19
Year 5              0.74            18
Year 6              0.93            22 
Year 7              1.03            25

In 2018 we focused on supporting participation in the Premier's Reading Challenge (PRC). After our lowest ever completion rate in 2017 (68%) we surveyed students to find out what prevented them from completing the challenge. Teachers then supported and encouraged students, to the point that we got 100% completion rate in 2018. Two students were invited to the PRC celebration at the Adelaide Zoo and we were invited to submit our PRC story for inclusion in the PRC newsletter and promotional material. PRC ambassador, Rosanne Hawke, attended our assembly to share her reading and writing journey and present the PRC awards.

Professional learning in mathematics focused on the Big Ideas in Number. All students from years 3-7 underwent screening in their ability to "Trust the Count" and their understanding of "Place Value". Students who were having difficulty with these concepts were identified for targeted, short term intervention. Results were analysed by class teachers, who then used this to support their in-class programming. All students were re-screened at the end of 2018; and we noted significant improvements in results in all year levels. Students in year 2 were also screened at the end of 2018; and the end of year data was triangulated with grades, NAPLAN and PAT data to identify students for intervention in 2019.

After analysing NAPLAN, PAT, Big Ideas, Brightpath and class data staff identified the need to continue the focus on numeracy and writing in 2019. Staff value the intervention programs in literacy and numeracy, and the students involved in these targeted, short term interventions, generally show significant growth in their learning.

	School performance comment: The whole school focus on writing is becoming evident through improvement in NAPLAN results. NAPLAN writing focuses on ten elements of written texts; in 2018 results in years 5 and 7 showed improvement in almost all elements against results in the past. Punctuation is one area that is low across all year levels; we expect to see improvement in this with our school wide focus on grammar and punctuation in 2019.

Our growth in writing is pleasing to see; at Year 5 -  15% low growth; 65% medium growth; 19% upper growth - Year 7 - 13% low growth; 56% medium growth; 30% upper growth. Once again, this is evidence of the efficacy of our whole school approach to writing.

It is interesting to note that our reading results are reflecting the focus on writing - reading results are generally stronger and our students are strongest when answering questions about narrative and persuasive texts; outperforming national average on most questions related to narrative and persuasive texts.

It was good to see below average low growth for students in year 5 and 7 Reading; with outstanding upper growth in year 5 . At year 5 the growth was as follows -  24% low growth; 44% medium growth; 32% upper growth; year 7 24% low growth; 64% medium growth; 10% upper.

In the year 5 numeracy test in 2016 60% of students met the SEA; when the same students sat the numeracy test in year 7 (2018) the percentage of students meeting the SEA increased to 77% (6 students who were not mtg SEA in year 5 now mtg SEA)

We saw similar growth for students who sat the numeracy test in 2016 in year 3; 74% met the SEA in year 3, which increased when the same students sat the year 5 test to 84% (4 students who were not mtg SEA in year 3 now mtg SEA).

This pattern of increasing numbers of students meeting the SEA was also evident in year 7 reading – from 65% mtg SEA in year 5 to 81% mtg SEA in year 7 (5 children not meeting the SEA in year 5, now meeting the SEA).


AREAS TO CONSIDER
A high percentage of students made low to mid growth in year 7 numeracy; staff will consider factors that may have influenced this (31% low; 52% mid; 17% upper).
58% met the SEA in year 3 numeracy, this was a drop against results in previous years; consideration will be given to why this occurred and strategies to support the growth of students who did not meet the SEA.
Results in Grammar and Punctuation and Spelling results were down in years 3 and 7 when compared with previous years; this was also evident when looking at the practical application of these skills in the writing test. This has already been identified for an area of focus throughout 2019.

	927942: 81.5%
	870868: 
	Attendance comment: Attendance continues to be relatively stable, with a slight increase from 2017. There are a number of factors that impact on school attendance rate. There is an increasing number of families who chose to take their children on family holidays during the school term. This is generally for financial reasons - it is significantly cheaper for flights and accommodation during the term than it is in the holidays.
Children receiving services through NDIS funding often have appointments during school times at, due to the distance families sometimes need to travel to access these services, at times siblings are also taken from school for a half or full day.

We provide information for families about the importance of regular attendance and work with our Child Wellbeing Practitioner and Attendance Officer to support families where there is habitual or chronic non-attendance. Teachers follow up all unexplained absences.

Preschool attendance 2018 - Attendance data indicates a significant improvement in attendance in 3 of the 4 terms of 2018.  Attendance rates were also significantly above the State across the year.  There was a decline in attendance at our Preschool for Term 4 which historically appears to be the trend across the centre and state. For us, changes in family circumstances, significant long-term illnesses, and the perception of 'school readiness having been achieved', are anecdotal reasons mentioned to 'explain' decline.  
	5038: 41
	Preschool enrolment comment: 
In 2018, the centre operated with 2 set Preschool groups. Enrolled children attended across a 5 day (2-week cycle) to access their 15 hour entitlement.  
Children attending our Preschool are mostly residents of Freeling.  We also had a 2 families who enrolled and live at Wasleys and Roseworthy.  These 2 children transitioned to their local public school at the end of the year with the remaining children enrolling at Freeling Primary School. 
In 2018 we had 2 children who identify as Aboriginal; the family of one of these children moved to Queensland half way through Term 4 and the other has transitioned to Freeling Primary School. 
Early entry according to Departmental policy, can be considered for children with special needs. We enrolled one child who met the criteria at the start of Term 3.


	School behaviour management comment: In 2018 there were a total of seven system level consequences (take home or suspension) for behaviour, comprising four consequences for violence, threatened or actual; two for threatening the good order of the school and one for threatening the safety or wellbeing of others. There were six different students involved in these incidents. 

We continue to follow the school and department behaviour policies. 


	Client opinion summary: STUDENT OPINION SURVEY
The student opinion survey reflected a generally positive attitude to school. It was pleasing to note that 93% of students agreed or strongly agreed with the statement "My teachers expect me to do my best". The majority of students agreed with the statement "I feel safe at school" and 75% of students agreed or strongly agreed with the statement "I like being at school".

As with past years, the response with most disagreement were "Student behaviour is well managed at my school" (20% strongly disagree and disagree). There has been improvement in agreement with the statement "My school takes students' opinions seriously" with 12% of students disagreeing or strongly disagreeing with this statement, compared with 20% in 2017. 

PARENT OPINION SURVEY
In 2018 we received 36 responses to the parent opinion survey. This is an improvement on the response rate in previous years. 

In 2018 there was limited correlation between parent and student responses, with the percentage of students who agreed or strongly agreed with each statement generally significantly higher than the parents. The greatest variation was with the statement "My child feels safe at this school" - 60% of parents agreed or strongly agreed with this statement, compared with 81% of children. Other areas with significant variation included "Teachers at this school provide my child with useful feedback about their school work" -  69% of parents agreeing or strongly agreeing with the statement, compared with 89% of children; "Teachers at this school treat children fairly" - 61% of parents compared with 77% of children; and "Teachers at this school motivate my child to learn" - 69% of parents and 83% of children.

As in previous years, the response with the highest level of disagreement was "Student behaviour is well managed at this school" while the area with the highest level of agreement was "Teachers at this school expect my child to do his or her best".

STAFF OPINION SURVEY
Responses from staff were overwhelmingly positive. There was an increase in agreement across all areas; with the highest level of disagreement with the statement "This school is well maintained" (22% disagreement). There has been significant improvement in staff response to the statements "Student behaviour is well managed", "Parents at this school can talk to teachers about their concerns" and "I receive useful feedback about my work at this school".


CONCLUSIONS AND FUTURE DIRECTIONS
It is concerning to see the variation in responses from parents, when compared with student perception. A focus in 2019 will need to be on information sharing with families, ensuring we are proactive in communicating what is happening at school. Most classes have made the decision to engage in electronic communication in 2019, with See Saw being the most popular APP for this to occur. In addition, we will continue to inform and involve parents through the school Facebook page and create opportunities for families to participate in the teaching and learning wherever possible.

For staff, it is pleasing to see that our school focus on performance development processes has led to an increase in staff feeling they receive useful feedback on their work and that staff feel supported in their work. We will continue to ensure that all staff engage in ongoing performance development aligned with Departmental expectations. Communication with teachers around behaviour processes has also led to an increase in agreement that student behaviour is well managed. 



	Destination comment: 

The majority of our students finishing year 7 attend the local government secondary school, Kapunda High School. A few students attend Xavier College and, for the first time at the end of 2018, 2 children left at the end of year 6 to attend Xavier College for year 7. 

The majority of our preschool students enrol at the school, with a small percentage going to their local government primary schools - Roseworthy and Wasleys (who do not provide preschool programs).
	Relevant history screening: 

The online DCSI Screening website, continued to provide ready access for us to support our volunteers to apply for a clearance - child related employment.
With the Volunteering in Schools policy review and the associated changes to the processes, we continue to encourage and support our community to undergo the required screening.

	AmountGrants State: 3,343,751.42
	AmountGrants Commonwealth: 0
	AmountParent Contributions: 143,495.99
	AmountFund Raising: 15,405.96
	AmountOther: 7,886.83
	Briefly describe how the 2018 funding was used to improve the relevant departments standard of educational achievement outcomes where applicableRow1: Educators have:
Engaged with children and families to gather data to inform their planning/goal setting.
Participated and engaged in professional learning - Big Ideas in Number, (a local and partnership priority) and Formative Assessment - Oral Language to build strong foundations for Literacy (Reading and Writing). (LDAR) 
Collected and used data to regularly reflect and document the individual learning goals of each child.
Provided opportunities and resources for children to develop and progress their number sense 
	Outcomes achieved or progress towards these outcomesRow1: 
Educators use formative assessment practices and individual data analysis in Literacy and Numeracy to document  learning goals for individual children and provide a play-based learning environment to support the achievement of these goals. 
	Briefly describe how the 2018 funding was used to improve the relevant departments standard of educational achievement outcomes where applicableImproved outcomes for children with disabilities: Targeted support for children with Speech and Language difficulties 
Working collaboratively with the department's Hearing Consultant to provide the best environment and experiences for a child with degenerative hearing loss.
	Outcomes achieved or progress towards these outcomesImproved outcomes for children with disabilities: Children access and participate in all aspects of the Preschool environment and experience success in their learning.
	Briefly describe how the 2018 funding was used to improve the relevant departments standard of educational achievement outcomes where applicableImproved outcomes for nonEnglish speaking children who received bilingual support: Not applicable for 2018
	Outcomes achieved or progress towards these outcomesImproved outcomes for nonEnglish speaking children who received bilingual support: 
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesImproved behaviour management and engagement: Support was provided for individual students in the class and in the yard to improve engagement and behaviour while in the school setting.
	Outcomes achieved or progress made towards these outcomesImproved behaviour management and engagement: Yard behaviour for identified students improved, as did engagement.
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesImproved outcomes for students with an additional language or dialect: NA
	Outcomes achieved or progress made towards these outcomesImproved outcomes for students with an additional language or dialect: 
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesImproved outcomes for students with disabilities: In class support was provided for students identified as students with disabilities. This support included a range of curriculum, social, emotional and behavioural support, as outlined in each child's plan.
	Outcomes achieved or progress made towards these outcomesImproved outcomes for students with disabilities: Students worked towards the achievement of their goals in their individual plans
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesRow4: No APAS funding was received in 2018.

Students with learning difficulties grant was used to implement intervention programs, to allow the deputy principal to undertake case management of both students with disabilities and students with learning difficulties. These funds were also used to release teachers to write NEPs and to hold meetings with families to discuss the learning needs of students with disabilities, as required by the last EA.

Australian Curriculum funding was used to provide training and development opportunities, aligned with site priorities.
	Outcomes achieved or progress made towards these outcomesRow4: 
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesAboriginal languages programs initiatives: NA
	Outcomes achieved or progress made towards these outcomesAboriginal languages programs initiatives: 
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesBetter schools funding: In 2018 this funding was used to implement intervention programs - Pre-Lit, Mini-Lit, Macq-Lit, Quicksmart and Big Ideas in Number intervention.
	Outcomes achieved or progress made towards these outcomesBetter schools funding: Significantly improved results for students in intervention programs
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesSpecialist school reporting as required: NA
	Outcomes achieved or progress made towards these outcomesSpecialist school reporting as required: 
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesImproved outcomes for gifted students: In 2018 students in high bands in NAPLAN and level 26 in year 1 were involved in the Crest science program
	Outcomes achieved or progress made towards these outcomesImproved outcomes for gifted students: Built skills of persistence, problem solving and critical and creative thinking
	Briefly describe how the 2018 funding was used to improve the relevant Standard of Educational Achievement SEA outcomesPrimary school counsellor if applicable: The wellbeing co-ordinator supported implementation of whole school approaches to improving student wellbeing. She worked with the child wellbeing practitioner to put further supports in place for identified families.
	Outcomes achieved or progress made towards these outcomesPrimary school counsellor if applicable: Policies reviewed and implemented across the school


